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Massachusetts Department of Elementary and Secondary Education 

Charter Amendment Request Cover Sheet 
All amendment requests (except board of trustee member approvals*) must include a completed cover sheet. 

School Information 

School Name and Mailing Address 

Boston Day and Evening Academy 

20 Kearsarge Avenue 

Roxbury, MA 02119 

Districts Chartered to Serve 

 

Boston 

 

Name of School Leader Alison Hramiec 

Name of Board Chair Liliana Mickle 

Contact telephone number 
Indicate if  X School Leader or  Board Chair 

617 635-6789 x 119 

Contact email address 
Indicate if X School Leader or  Board Chair 

Ahramiec@bostonpublicschools.org 

Nature of Amendment Request 
 

Amendment to be Approved Board (check change(s) that are requested) 

District(s) specified in the school’s charter 

Maximum enrollment 

Grades served 

Contractual relationship with an education management organization that is providing or planning to 

provide substantially all the school’s educational services 

 

 

Amendment to be Approved by Commissioner (check change(s) that are requested) 

School name 

Mission 

Governance or leadership structure 

Educational programs, curriculum models, or whole-school change designs that are inconsistent with 

those specified in the school’s charter 

Bylaws 

Memorandum of Understanding (Horace Mann) 

Schedule (e.g. length of school year, school week, or school day) 

Accountability Plan 

Enrollment policy and application 

Expulsion policy (within code of conduct) 

Location of facilities, if such change involves relocating or expanding to another municipality 

 

*See Charter Amendment Guidelines for information about board of trustees’ membership. 
 

http://www.doe.mass.edu/charter/governance/
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Mission and Key Design Elements 
 
 Describe how the amendment request is consistent with the school’s mission. 

 
BDEA’s Mission: Boston Day and Evening Academy re-engages off-track students in their education preparing them for high 
school graduation, post-secondary success and meaningful participation in their community.  
 
BDEA is requesting an amendment to its charter that will add 100 seats to its current enrollment of 405, increasing 
capacity to 505. These seats will help the school to accommodate growing interest in the school, due in part to a program 
BDEA is piloting this year, (BDEA 2.0) with funding from the Barr Foundation, that provides broader access to hands-on 
learning opportunities along with increased social and emotional supports and access to internships. The request for 
additional seats is consistent with the school’s mission to serve students who are overage for high school, struggling 
academically, socially and emotionally to stay in school, and whose circumstances outside of school make consistent 
attendance and classroom engagement challenging. While BDEA’s wait list is not in the high three digits as is typical of 
charter schools, it would be misleading to compare the two. While students who apply to charter schools often apply to 
several in anticipation of being placed on wait lists, off-track students apply only to BDEA because it is has a proven track 
record of meeting the complicated needs of students like themselves.  Traditional charter schools and their funders 
translate a deep wait list into evidence that the school is in demand.  For BDEA, carrying a wait list at all is almost unethical 
because at the moment, we are the only school within BPS equipped to serve a growing group of off-track students. Any 
student on the BDEA wait list is in essence, a student lost. While we are able to accommodate more new students in a year 
than most schools (because we graduate students four times a year, we are also able to fill those seats, drawing from the 
wait list), the demand for seats in our trauma-sensitive, competency based (CB) school continues to grow. 
 
 Briefly summarize the school’s track record of success in demonstrating faithfulness to its mission, implementing the 

key design elements outlined in its charter, and substantially meeting its accountability plan goals during its charter 
term. The summary should provide additional context to any recent circumstances in the school’s history involving 
these areas of the school’s performance, including charter conditions, probation, recent amendments, performance 
against CSPC as reported in site visit reports, or charter renewal. 

 
 
A. Key Design Elements 
 
Since 1995, when Boston Evening Academy opened with 25 students, we have been guiding our young men and women to 
graduation using a competency-based method of assessing learning. As the school has matured, progressed and 
developed, so have our pedagogy, our own understanding of what it means to graduate a student who is prepared for the 
world, our commitment to do whatever it takes to support students in every aspect of their educational, social and 
emotional development, and our resolve to solicit and include student voice in all aspects of the school. 
 
The students that BDEA attracts have not been successful in one or more previous schools, and need a learning 
atmosphere that is grounded by knowledge of each student as an individual and propelled by the whole school’s 
understanding of responsibilities that accompany that knowledge.  For instance, when a student shares a history of 
anxiety, or illness, or self-medication or addiction, or of affiliation with violence, or current or previous trauma, or housing, 
food or other insecurity, they are also implicitly asking for help.  Only when these issues are being addressed is a student 
freed up to focus on learning.  
 
BDEA 2.0, the new program designed by BDEA over the past two years and which will pilot in 2020 as the school’s third 
programmatic option, combines three unique design elements. Students are expected to master the same academic 
competencies as in the Day and Evening programs, but have the opportunity to learn and demonstrate these 
competencies in interdisciplinary projects or a self-paced learning lab. Students hone their college and career readiness 
skills through scaffolded, work-based learning experiences: a combination of professional development workshops and 
internships. Lastly, students are organized in crews of up to 20, and operate as a team with facilitation provided by skilled 
social workers and educators, which provide students with social and emotional support essential for academic readiness. 
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In order for all teachers and support staff to be available in the way that our students’ situations demand, BDEA has, over 
time, created the following key design elements which support our work while broadening the spectrum of post-graduate 
options that provide our students with opportunities for continued personal growth and success.  Grounded in the 
practice of competency based assessment which builds on demonstration of learning, the entire BDEA scope and 
sequence is aligned with social and emotional supports, practical and project-based learning, and a post-graduate planning 
curriculum that has students thinking about the day after graduation even as they go through their first week’s 
orientation. Key design elements include: 
 
1) Competency based, student-centered teaching and assessment that encourages greater student ownership of 

learning and progress for over-age, under-credited students who are at high risk for dropping out or who have 
already dropped out of high school.  

 
As the school has grown (from 25 to 405 students) and matured, so has our understanding of the systems and the 
structures that support our CB assessment practices.  There is little information archived at the school about how CB was 
envisioned and practiced when Boston Evening Academy was founded in 1995, but the focus on individual students also 
began then, and became forever inextricably intertwined with our practice as it has evolved over the years. The greatest 
changes to our own understanding of competency based education began in 2007 with the promotion of one of our 
teachers to the role of director of instruction.  With that change in staff there began to evolve a profound understanding 
of the ways in which CBE could revolutionize the way teaching can be effective for students who were otherwise lost to 
the system, how best practices in trauma sensitive and strength-based teaching and coaching can include all students, 
along with lists of questions about how to make it accountable to students, staff and measurable by the state. 
 
The cycle of inquiry is embedded in all aspects of the school, and BDEA continues to revisit systems and structures in 
department and instructional leadership team meetings, as well as in the design team meetings that have helped to shape 
the current pilot program that is focusing on learning and career pathways for young men of color.  We started in 2007 by 
having teachers within each department look at the Mass State Standards and decide what it was that students needed to 
know in order to graduate.  In 2011, content departments went through the same process using the Common Core 
Standards, pulled out the standards that supported BDEA’s prioritized competencies, and used the standards to correlate 
to the benchmarks that content areas built leading to each competency.  Based on a broader understanding of the 
common core, the math team did a second review and revised their competencies and benchmarks again in SY15-16. The 
humanities department went through the same process in SY16-17, and the science department revised theirs in SY17-18 
based on changes to science standards adopted in 2016. 
 
BDEA’s attention to data, even before the evolution of Connects (our in-house database, customized to be responsive to a 
trauma-sensitive, competency based system of progress and reporting), has informed our process of revisiting the 
competencies regularly to make sure they remain relevant to our student’s learning and outcomes.  We track progress as 
students demonstrate their understanding of the content and skill embedded in a benchmark, and record progress on 
their individual Roadmap to graduation.  Because reporting is so specific, we are able to respond quickly to trends that are 
detected in Connects.  As an example, the evaluation of our math courses showed that students were getting “stuck” in a 
particular sequence, so we refined the Math Roadmap by replacing modules Algebra A through Algebra E with the 
sequence: Algebra Fundamentals, DAV (Distance, Area, Volume), Linear Relations, Function Families, Advanced 
Mathematical Decision Making, Algebraic Systems, and Advanced Algebra.  Geometry 1 and 2 were streamlined to 
Geometric Constructions and Transformations. The example this process demonstrates is that of a collaborative 
department of committed teachers who know their content well, know their students well, and have the autonomies 
necessary to allow them to create a Math Roadmap that serves the needs of all of our students, providing them with the 
full range of math skills they need in order to negotiate the worlds of higher education and work post-graduation. 
 
The competency based system of assessment removes “grading” and “failure” from the assessment process. Students 
attend classes, and are given daily opportunities to demonstrate their understanding of benchmarks, which must be 
demonstrated independently, multiple times, and using the correct vocabulary.  Homework is not graded, but used as an 
essential part of learning content, and behavior is not a part of the assessment equation.  BDEA students are young adults, 
and issues of frustration, anger management, anxiety, etc. which contribute to acting out, are not resolved or even 
mitigated by threat of grade adjustment. Instead, social and emotional concerns are worked out with counselors and 
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therapists, through behavioral plans, contracts, and prescribed means of dealing with overwhelming personal concerns.   
 
Every day, BDEA staff watch this alternative approach play out and reap success.  Students learn to trust, to share, to 
learn, to care, and to dream. It takes time, but because the foundation of competency based assessment is student-
ownership of their learning and complete transparency of the process (no surprise grade deductions for not turning in 
homework on time, students are also empowered for the first time in their lives.  
 
2) Student support model which provides students with social and emotional support to encourage personal growth 

and to practice the Habits of Success. 
 
BDEA has always incorporated student supports as an integral and crucial element of students’ emotional, social, 
academic, and personal growth. Our young men and women, all over the age of 16, have not followed a traditional 
academic pathway, and many have collected and endured more than their share of inequity and unfair judgement along 
the way.  They arrive untrusting but resilient, angry but wishful, boisterous but without self-esteem.  Our student support 
team gets to know each student, including their circumstances outside of school, any history of physical or mental health 
concerns, and whether they have a full understanding of the myriad ways in which the BDEA experience will be different 
than that of past schools.   
 
While the entire school staff works to support each student on their own pathway to graduation, the student support 
team, which is part of every department, engages with students from enrollment and orientation through post-graduate 
planning.  Along the way, the SS team is instrumental in guiding students towards a better understanding and embracing 
of the Habits of Mind and the more newly formulated Habits of Success. The six Habits of Mind were adopted from the 
Coalition of Essential Schools and incorporated into BDEA’s culture, creating a safe and nurturing, student-centered 
community which supports student learning. Habits of Mind (reflection, evidence, perspective, connection, possibility, and 
relevance) are practiced in classrooms, in the hallways, on school grounds, and in our community, by students and staff 
alike. Habits of Success are the qualities that keep students engaged, focused, and involved in improving themselves and 
their community. These habits (vision, perseverance, curiosity, social intelligence, and self-regulation) are built into the 
fabric of the school and are especially relevant to Career Readiness and Exploration courses–as part of both Post-graduate 
Planning and Capstone curriculum–where they are an integral part of the competency rubrics 

Finally, in SY 2017 we were able to bring our .7 Special Education Coordinator to full time, a move that has created even 
more depth to our already inclusive academic programming. In addition to the work of serving students over 16 with 
documented IEPs (27.2%), our Sped director also identifies and creates new IEPs for students who signed themselves off of 
historical IEPs when they left their previous school.  On average, 33% of the students we serve have had Special Education 
designations prior to enrolling at BDEA (via DESE), with about 20% of enrolling students on IEPs.   
 
Family engagement 
Connecting with parents, guardians, and family (as identified by students) is a cornerstone of our student support model. 
For a variety of reasons, many of our students are no longer a part of a nuclear family, and rely on friends and neighbors 
and classmates for those close personal connections, so we make sure that those individuals are identified and included in 
our whole-school celebrations (like beginning of school year BBQ and Thanksgiving Dinner) and rites of passage (like 
Portfolio Reviews, Symposium, and graduation). For students who have the support of parent(s), guardians, and family, we 
encourage them to participate in their child’s journey at BDEA so they fully understand the importance that their support 
plays in their child’s progress. 

 
3) PGP/College and Career Planning 

 
BDEA’s post-graduate planning department is a local model for encouraging and supporting students to consider their 
future choices before they graduate. Started shortly after BDEA was founded, PGP offers a pathway that parallels the 
content Roadmap and includes enrichment classes to build Habits of Success, career readiness classes, career exploration, 
internships, and early college. 
 
PGP has always helped students to learn how to think about the future and how to prepare for the day after graduation, 
but recently has concentrated even more closely on the question of what it takes to prepare a student who is just 

http://profiles.doe.mass.edu/profiles/student.aspx?orgcode=04240000&orgtypecode=5&leftNavId=305&
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beginning to appreciate their academic acumen to make the jump to “the rest of your life.”   
 
Elements that support and guide our graduates’ transition to post-graduation include:  
 
A PGP sequence on the Roadmap that parallels each student’s academic roadmap and includes: 
 

 Beyond BDEA: An overview of college and career landscapes and an opportunity to begin constructing a 
resume, explore careers/colleges of interest, and be introduced to the Habits of Success that will be 
incorporated into classes and enrichments throughout their BDEA career.  
 

 Career Exploration: A chance to hear weekly from professionals representing myriad careers of interest to our 
students. As in all areas of the school, we solicit information from our students in order to present them with 
opportunities that are connected specifically to their interests. 
 

 Career Readiness: Presented every trimester, including summer, Career Readiness is the next step towards a 
profession. Taught by our Boston Private Industry Council (PIC) partner, these classes are practical, grounded, 
and include specific career readiness benchmarks. 

 

 Pre-Capstone: When a student has completed all but their last three modules, they apply to enter Pre-Cap. 
Their formal pre-cap presentation, focused on a Habit of Success that they found most challenging or which 
they feel has eluded them, is made to any staff and students who want to support and celebrate the student’s 
journey. These are always very emotional, as students have an opportunity to reflect and share on aspects of 
their academic and personal growth, they look forward to their final year at BDEA and to their future. 

 

 Capstone Workshop and Capstone: When a student has met all of the competencies, they enter Capstone and 
Capstone Workshop, the final piece of their Roadmap. The Capstone project is a full trimester of research and 
experience on a topic of interest to the student, and which culminates in a formal presentation to staff and 
students. Capstone Workshop brings together all parts of the PGP pathway experience, and together with the 
Capstone project, creates the final step to a diploma. 

 
• Strong partnerships  

The PGP office has grown over the years to include partners who spend between one and three days a week 
at the school. Current partners in the PGP office include: 

 

 Boston Private Industry Council: A full-time PIC staff who teaches all career readiness classes, connects 
students to jobs, connects students to internships, plans and oversees an annual career fair, hires and 
pays all summer garden student workers, and is a member of our staff 
 

 College Advising Corps: Helps students to explore (1-on-1) college options. Arranges and accompanies 
students on trips to colleges. Assists with applications. 

 

 UAspire: Meets with students and families around all aspects of Financial Aid planning, including FAFSA 
completion and filing 
 

 YouthHarbors: Two PT staff, paid for by Youth Harbors, assist BDEA students who are homeless or who 
suddenly find themselves without appropriate shelter. This has been an incredible addition to the school, 
as there are growing numbers of homeless students who may not have self-identified without knowing 
there was help inside the building. Counselors work with students, find them shelter, and help them 
transition into stable living situations. 

 

 Dual Enrollment/Early College: A crucial and growing incentive for our students to graduate is the ability to 
take college level courses at partner colleges while completing classes at BDEA. This works best with a 
committed partner, and Bunker Hill Community College and Benjamin Franklin Institute of Technology 
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have been there for our students for years.  In the past decade, we have become more intentional about 
the supports that we provide for students interested in these opportunities and continue to coordinate 
the supports our students need for this additional transition in their lives. 

 

 Career pathways partners:  Perhaps most pertinent to this amendment request, BDEA has over the past 
few years, developed career pathways that intentionally link content areas with opportunities for 
internships and college courses in professions and careers of interest to students. Vertex, our first 
corporate partner, set the bar for thoughtful, invested partnerships, by listening to our school’s particular 
needs and creating solutions that work. Two years ago, we looked at the persistent interest of our 
students in health care fields, and partnered with Harvard MedSci to provide case management and skills-
based labs once a week at Harvard Medical School.  

 
The success of these two partnerships has been instrumental in our thinking about how to build the next 
phase of responsive programming for our students.  What these opportunities have provided goes beyond 
improving academic acumen, to immersing students in real-life, interesting, engaging, skill-building that 
improves all soft skills at the same time it increases self-awareness and self-worth.  

 
 
4) Constant building and improvement of an active professional learning community for teachers and staff at all levels 

of experience. 
 
Everything that is positive, successful, and innovative about teaching, assessment, culture and climate at BDEA comes 
from our strong and empowered professional learning community. The school has a balance of veteran and new teachers, 
as well as administrators and department heads with over 10 years of experience at the school, and an impressive group 
of emerging leaders.  BDEA has always committed to developing its leaders from within, so those who are interested in 
leadership roles are supported with additional PD and mentoring to facilitate their professional growth. 
 
Additionally, BDEA provides all staff with three whole-school, all-day retreats every year. These intentional gatherings give 
staff the opportunity to connect around themes and intentional topics of interest (like racism and voice), to share 
initiatives and plans with our colleagues, to get caught up on the school’s rapidly increasing dissemination opportunities, 
and to present to the whole staff any anticipated changes or new programming. Twenty percent of teacher’s time is self-
directed and time is carved out each week for department and “department- plus” meetings, as well as for whole-staff 
meetings, and time for data entry.  Teachers have time to prep, to plan, and to collaborate with their colleagues on team 
teaching projects, Project Month, and Advisory. 

 
The Barr Foundation-funded pilot program taking place this school year, BDEA 2.0, is being overseen by one of the schools’ 
lead teachers, who was originally a math teacher at BDEA.  Growing BDEA’s leadership from within has been a tenet of the 
school from its inception. Working in alternative education for the benefit of students whose needs are sometimes 
overwhelmingly complicated, requires a fundamental belief that we can make a difference, that the standard methods of 
reaching students have not worked, and that the only consistencies are that progress is sporadic and students know 
immediately if your care for them is authentic. BDEA teachers and student support staff grow along with our students and 
the work, and get to know the intricacies of all elements of their lives, their family situations, their counselors and their 
challenges. Those staff who persist, who always want to learn more, are those who are brought into the instructional and 
leadership teams, and charged with advancing the mission in new and meaningful ways. 

 
 
While not a key design element of the school, we pay enough attention to data that we believe it to be a hallmark of our 
continued evolution in our ability to pivot with changes and subtleties of student needs. We use data to determine 
everything from measuring student progress toward benchmarks and time spent in particular modules (classes) to the 
percentage of students who self-identify as having risk-factors at enrollment, and which interventions are helping students 
to progress.  The data tables in the attachments (latter part of this document) exemplify how we use data to help all parts 
of the school better serve our students as a group and as individuals.   
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Access and Equity 

 
 Describe how the charter school has determined a need to increase maximum enrollment and/or increase the grade 

span. Strong evidence includes feedback from parent and faculty surveys, a historical pattern of an increase in 
submitted admission applications, and a growing population of eligible students in local region.  

 
The need for educational options for older students in the district has been documented as early as 1995 when then-
mayor Thomas Menino requested that the BPS district provide seats for students who had dropped out or were on the 
verge of dropping out of high school. It was clear that traditional teaching and learning methods and assessments were 
not working for a growing number of students, so the expectation was that BEA (and then BDEA) provide these young 
adults with a different way to approach and access learning with the same or higher expectations for outcomes. As soon 
as the program was formed, it became clear that many of the conditions that influenced these students’ decisions were 
related to their circumstances outside of school including homelessness, trauma, physical and mental health concerns.    

 
From the beginning, BDEA has engaged students in learning through competency based teaching and assessment, and has 
also created a safe and supportive environment in which students can learn without fear of failing, bullying, violence, or 
judgement. The program grew and developed a reputation for providing students with access to learning that they’d not 
had before, in addition to supports for the social and emotional growth and development that had been neglected or 
interrupted.   
 
As enrollment grew over time, (from 25 in 1995, to 100 in 1998, to 300 in 2004, to 400 in 2017), so did the trend 
nationally.  Schools in every state, including urban, suburban, and rural locations, were struggling with a growing number 
of students who were disengaging from school and dropping out.  Traditional methods of mitigation, including detention 
and suspension, were no longer working, and many schools began to look for a model of holistic alternative practices that 
provide successful solutions.  Beginning in 2010, BDEA incorporated monthly visits to the school from educators from 
around the country and the world, and facilitated conversations that created collaboration between teachers, student 
support specialists, and administrators around how to respond to the needs of today’s more challenged—and in many 
cases, more self-aware and intellectually demanding--students.  The school has hosted well over 1,000 visitors to-date and 
our students are the most effective and impressive part of every tour.  Their self-advocacy and understanding of how they 
learn and why all of the components of BDEA work for them, makes the strongest impression on guests, staff, and their 
families. 
 
The demand for enrollment at BDEA continues to increase. Because we are competency based and students graduate 
whenever they have met all requirements for earning a diploma (including completion of a post-graduate plan), students 
graduate at one of four ceremonies each year.  That means we are able to draw from our wait list as we enroll three times 
a year to fill empty seats.  While this keeps our list shorter than most schools, any list at all is too long because it means 
that students who need BDEA have to make another choice when no other viable choice is available. 
 
Finally, the most recent Parthenon Report, a Barr Foundation-funded report commissioned by the Boston Public Schools 
district and conducted by EY Parthenon, shows that statewide, there has been no significant improvement for 
underserved students since the first report in 2007.  There are many reasons for this, not the least of which is that in ten 
years of focusing on re-engaging off-track students in the state and in the district, schools have made only minor gains, 
decreasing the number of off-track students by only 2%, leaving over 3300 high school at-risk of dropping out. Another 
significant contributing factor to this less than encouraging report is that while schools have tried to learn what is needed 
to better support students, most continue to do so within a traditional structure, with seat time requirements, grades that 
are not a transparent or precise measure of learning or progress, and punitive measures for behavioral and other 
infractions. Demand for BDEA continues to rise because it is the only alternative school in the district addressing the true 
(not perceived) needs of exactly the students described in the Report. With the sanction of 100 additional seats, BDEA 
would be able to increase its contribution to the district by serving more of the students it is currently losing. 
 
 Describe how the school has determined that there is sufficient parent support to fill existing and proposed seats 

and/or grades at the school under the proposed amendment. 
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The continued interest that supports this request comes from our prospective students, the majority of whom are making 
their own decisions about trying high school one more time. 
 
BDEA students are overage for high school and many have cut ties, willingly or unwillingly, with parents and nuclear 
families.  22% of our students are currently housing insecure, with a dozen currently in foster care and significantly more 
admitting to “couch-surfing”.  Of the parents who are still engaged with their children’s education, their perception of 
teacher performance, viewing BDEA as a safe and welcoming environment, and parent participation at the school is higher 
than both the district and other (charter) high schools.  100% of parents agree that BDEA is a good place for their child to 
learn; that teachers challenge students to do their best work and work hard to meet the needs of their children; and that 
the school respects and values the diversity of parents and families in the community. These percentages exceed those of 
the district and other high schools. 
 
Parents have always been an important part of our recruitment effort, suggesting BDEA to their friends and neighbors who 
are concerned about their own children’s disengagement from school. BDEA collect's reference information and has 
logged over 700 recommendations from parents and friends since 2014. 

 
 

 Briefly summarize the school’s efforts to eliminate barriers to program access, including but not limited to, recruitment 
and enrollment practices, retention practices, and school policies, such as student support and discipline systems. 
Describe the progress made in attracting, enrolling, and retaining a student population that is demographically 
comparable to similar grades in schools from which the existing charter school(s) enrolls students. Describe actions 
taken and reported in their recruitment and retention plan to address challenges in any of these areas of school 
performance. Indicate how the school’s efforts may need to evolve during implementation of the proposed expansion. 

 
The nature of BDEA’s students' needs has not changed in over 20 years. Students are disappointed in and disengaged from 
school, and their life circumstances are such that the challenge of staying in school is exacerbated by resource, food, and 
housing insecurity, trauma, anxiety, and depression.  The prevalence of these social and emotional challenges has grown 
over the years to the degree that only 10% of students self-assess as not having any mental health concerns at the time of 
enrollment.  Additionally, 25.5% of BDEA students have IEPs compared to a rate of 19.6% within the BPS district. Our SpEd 
students also graduate at a rate 5% higher than our students without IEPs.  Conversely, 7.9% of BDEA students are English 
Language Learners compared to 31.7% of BPS students. Our recruitment plan includes specific tactics for outreach to ELLs, 
but we believe that our numbers remain low because there are several very successful public schools with an ELL focus 
that helps students gain English language skills and even proficiency before they reach BDEA.  
 
BDEA uses data and anecdotal information along with surveys and the daily check-ins with student support and teachers 
to keep current with trends and concerns, and responds with whole-school change to address issues as they arise. One of 
these responsive changes occurred when we modified our day and evening schedules within existing school hours. In 
September 2016, we moved from a 4-day week with Day programming beginning at 9 a.m. and Evening Programming 
beginning at noon, with Enrichment classes on Fridays, to a 5-day schedule with 9 a.m. and a 10 a.m. start times, and early 
release for students on Wednesdays and Fridays to allow for Enrichment classes. This change occurred in response to 
three consecutive years of survey data that showed most entering students were requesting a Day schedule. We made 
accommodations for the few students whose schedules could not be modified, and have maintained the same number of 
academic and enrichment hours, while allowing staff time for department meetings, prep, and planning. We consulted 
with DESE about the schedule modification and were told that we did not need to submit an amendment, as there was no 
change in overall hours. 

 
Most recently, we have added a new pilot program as a third option for BDEA students who are especially disengaged 
from school and whose particular circumstances put them at higher risk dropping out, incarceration, lifelong poverty, and 
physical harm: young men of color.   
 
With a planning year funded by the Barr Foundation Engage New England initiative to address “doing high school 
differently”, BDEA’s ongoing design process launched in September 2017 with the creation of a Design Team that 
represents the diverse voices of students – and in particular, young men of color, around whom we are designing our new 
pathway – along with teachers, post-graduate planning and support staff, and partners including the Private Industry 
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Council. The team has followed an iterative process of looking at data on students we are prioritizing, considered the 
implications for design of the new pathway, collected new data, learned about other school models, and arrived at a 
pathway design that builds on the strengths and successes of the current BDEA model but is significantly different in that 
the focus is on building workplace skills.  The diversity of perspectives has been a key factor in our process, and in our 
design. 
 
Most important to this process has been the inclusion of students consistently and from the beginning.  As a student-
centered school with 20 years of history designing a school for the needs of specific students’ specific challenges, we 
understand that groups of adults making decisions for and about older students does not produce authentic or relevant 
outcomes. Prior to the design team process, we had always relied heavily on student surveys, one-on-one meetings, and 
focus groups to elicit students’ thoughts and opinions. In this instance, we knew immediately that we needed to have 
students as equal partners in the process, at the table, all the time, and that we were obligated to not just hear their 
voices, but to act on their ideas and recommendations. We intentionally recruited young men of color to serve on the 
Design Team, and provided them with a stipend for their time, demonstrating that we value them as colleagues in this 
work. 
 
Our third BDEA program, BDEA 2.0 is an entirely new pathway design that we believe can serve as a model for the Boston 
Public Schools and, perhaps, beyond.  The BPS has a systemic challenge with young men of color; the fact that BDEA is 
seeing increasing numbers of young men arrive at our doors with few credits is indication that other alternatives – and in 
particular, credit recovery programs – are not adequate to meet their needs.  
 
Recruitment will continue as it has for BDEA’s history, and students will be given the option of enrolling in the Day, 
Evening, or “pathway” program, which we are calling BDEA 2.0.  The new program is more intentionally focused on work-
based learning and students are connected with internships and opportunities to explore career options.  While still 
competency based, the experience also includes supports that are relevant and crucial to growing up healthy and engaged 
as a young man of color.   
 
We are evaluating the program throughout the year (SY19) and will include another 20 students in SY2020 to bring the 1st 
full year of the program to a total of 50. (30 of these students will be newly enrolled at BDEA under the auspices of our 
additional 100 seats, and 50 will be students already attending the school but requesting this program.)  In SY2021, the 
program will grow to 80 with full capacity of 102 reached in SY2022. 
 
 Explain trends and/or anomalies in attendance, retention, attrition, in-school suspension rates, out-of-school 

suspension rates, and if applicable, graduation and dropout data over the past four years. The Department performs a 
review using available student data in the aggregate, and by targeted subgroups, and grade cohorts using the CHART 
tool at http://www.doe.mass.edu/charter/chart/.  Schools should explain any unique circumstances related to 
published school data, and corrective actions taken to address challenges in any of these areas of school performance.  

 
BDEA’s core mission is built around the fact that our students come to us because they have not been successful 
elsewhere, and part of the reason they have not been successful is due to the use of systems that are not transparent, 
have no room for exceptions, and default to punitive rather than supportive practices to address breaches of protocol. 
Oftentimes, those environments do more damage, and students arrive at BDEA mistrustful, withdrawn, suspicious, and 
without any regard for their own intelligence and capacity to learn and to connect with others. 
 
The systems that BDEA has put into play over the years to address each of these areas are ultimately more successful than 
not. Results take time.  Our competency based system of learning and assessment gives students the time they need to 
discover themselves as individuals first, and then as students; to identify the myriad challenges they face, and to perhaps 
most important, to trust that we are here for them and that they now have resources to draw upon. 
 
The metrics that are tracked by districts to show student progress and a school’s success, including attendance, retention, 
drop-out and graduation rate, are all inadequate to measuring our students and our school.  BDEA students do graduate, 
but usually not in four years. Most of our students arrive with only a few credits, and all are assessed for their knowledge 
relative to the BDEA Roadmap which includes benchmarks and competencies. Students have not had the experience of 
working consistently towards goals, so we are teaching them soft skills and work habits and Habits of Success at the same 

http://www.doe.mass.edu/charter/chart/
http://www.doe.mass.edu/charter/chart/
http://www.doe.mass.edu/charter/chart/
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time they are learning math, science, and Humanities.  Some of our students are able to graduate in two years, but 35% 
take 2.5-5 years at BDEA—which is considerably more than 4-5 years since they entered 9th grade at a previous school.  
Close to 2% take over 5 years. Unfortunately, DESE’s system for accountability does not count those that take more than 
five years. 
 
We are continually amazed at the resilience our students demonstrate just through the act of applying to BDEA after 
having had so many bad previous experiences.  Their need speaks for them and drives them to find a solution, and we 
work constantly to meet their need with opportunities and solutions. Part of that process is expanding our counseling 
services. We have a strong partner in Wediko, which provides counselors to the school. Beyond that, BDEA has two FT 
social workers in addition to YouthHarbors and our entire student support staff to build relationships with students and 
help them with the challenges that they face in their lives beyond school.  Finally, we have built a data system that, among 
other things, allows us to track students more closely in terms of nuances in attendance, (often students come to school 
but do not attend classes), response to interventions for risk factors, and academic progress.  Students have access to 
these data and can work with advisors, student support, and counselors to keep on top of their decision making and 
progress, and to see patterns in their actions so they can address them. 
 
 Indicate, in a table, both the historical distribution of enrolled students in the present grade span, and the projected 

distribution of students by grade, including the primary entry points for new students, and the grades where backfilling 
will occur. The Department strongly encourages schools to promote new student access under the proposed expansion, 
and to explicitly indicate access for new students at as many grade levels as possible. The table should reflect the 
implementation timeline, projecting a five-year enrollment pattern, or more if necessary, to project the maximum 
enrollment and/or grade span requested. In your projection, indicate clearly the potential for variation in enrollment to 
safeguard against the need for a future minor amendment if granted.  

 
BDEA does not use grade levels or Carnegie units to measure progress or learning. We accept applications and enroll 
cohorts of students three times a year, in September, December, and March. Each cohort takes part in a required 3-
day Orientation after they have been enrolled, and learn about each other, the school, and the vocabulary, culture and 
climate of an alternative, competency based school.  During their time at BDEA many students become passionate 
spokespeople for CB learning and assessment and participate in school tours and panels on the topics of education, at-
risk youth, and student voice. 
 
The students who enroll three times a year are filling the seats vacated by students who graduate at one of 4 annual 
ceremonies. We started the cohort process in 2008, replacing the then-daily enrollment of students who applied to 
the school.  
 
1. As students progress through courses, they meet benchmarks by demonstrating their knowledge of content 

independently, multiple times, and using the correct vocabulary. The factor in their progression that carries the 
most weight is where they are in their roadmap when they enroll. Students who are "far" and "very far" from 
graduation when they arrive, regardless of age, are those with the lowest probability of graduating. Our data show 
that the primary contributor to graduation rate is the distance an entering student is from graduation, with age 

playing no part.  If a student has fewer than six exemptions at the time of enrollment, whether they are 20 or 16, 

they will struggle to make progress. We define students who are "very far" from graduation as enrolling with zero or 

one exemption; "Far" students have between 2 and 5 exemptions; "Close" students have between 6 and 15 

exemptions; and "very Close" students have more than 16 exemptions at the time of enrollment. 

2. When we look at the history of these students in their previous schools, we find that a far larger number of 
students, predominantly males of color, have been suspended multiple times since 2012 than they were prior to 
2012. This coincides with the increase in the number of students 'far" and "very far" from graduating.  
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Over time, the disparity has grown. The chart below shows that there has been an 8% increase in students who 
are "very far" from graduating at enrollment. 
 

 
 

 
 Submit a draft enrollment policy and application for admission which reflects the proposed change to entry point(s) 

and backfilling of vacancies, as applicable. The Department strongly encourages schools to promote new student 
access under the proposed expansion, and to explicitly indicate access for new students at as many grade levels as 
possible 

 
Updated enrollment policy and application are included in the “Attachments” following this narrative. 
 
BDEA fills seats three times during each school year, as they are vacated by graduates and through attrition. 

At the time they enroll, students are able to choose which of the three programs they wish to attend.  Understanding that 
our students are often making their initial choice of program based on their life schedules, they have the option to change 
programs at any point in their BDEA career, in consultation with advisors and student support.  BDEA 2.0 offers students 
classes and projects that include an opportunity to be more hands on and project-based, and we expect that it will be fully 
subscribed each year as it grows to its capacity of 100.  



 12 

Students will continue to apply to BDEA year-round, and we will continue to enroll students by lottery (see enrollment 
policy and application in “Attachments” at the end of this narrative.) Once enrolled, students can move between Day, 
Evening, and BDEA 2.0 programs as their academic and personal circumstances and vacant seats allow. If a seat is not 
open in a particular program at the time a student wishes to change, they will be put on a waitlist, ordered by first-to-most 
recent request, and can be moved when a seat opens up. 

Compliance 

 
 Briefly summarize the school’s record of compliance with the terms of its charter and applicable state and federal laws 

and regulations over the past four years, both in reference to school and board operations. Indicate in the summary 
any corrective action taken in response to challenges, and the implementation of any safeguards to maintain 
compliance with all legal requirements. The summary should provide additional context to any recent circumstances in 
the school’s history involving these areas of the school’s performance, including charter conditions, probation, recent 
amendments, performance against CSPC as reported in site visit reports, or charter renewal. 

 
BDEA remains in compliance with all applicable state and federal laws and regulations both in reference to school and 
board operations as pertinent to the terms of its charter.  The school was unconditionally re-chartered in February 
2018, for its fifth term.  There have been no circumstances since re-chartering that involve the school’s performance, 
charter conditions, probation, recent amendments, or performance. 

 
Dissemination 

 
 Briefly summarize the school’s efforts to provide innovative models for replication and best practices to other public 

schools in the district where the charter school is located. The response may also include dissemination to other 
schools, districts, and organizations beyond the district of location. The summary should provide additional context to 
any recent circumstances in the school’s history involving these areas of the school’s performance, including past or 
present grant awards related to dissemination practices. 
 

School-based coaching 
Best Practice Shared: Trauma-sensitive and competency-based school practices to support off-track high school students. 
Vehicle for sharing best practice: Regular coaching provided to administrative leadership and a team of teachers at 
Brighton High School. 
Results: In addition to examining attendance and course completion data, we are in the process of administering surveys 
to students in the ACES program in order to determine if the program has an impact on students’ resiliency and self-
concept. Specifically, to assess resiliency, we will be administering the Sense of Mastery (MAS) scale component of the 
Resiliency Scale for Children & Adolescents measure, a peer-reviewed, valid measure of resiliency. Additionally, we 
modified and are administering the MAS scale of the Resiliency Scale for Children & Adolescents to assess student 
resiliency with regard to school. In order to assess self-concept, we are administering Self-Concept Inventory of the Beck 
Youth Inventories, a peer-reviewed, valid set of inventories.  Finally, we will administer a survey to students to get their 
feedback on the effectiveness of ACES program. Following review of the assessments, BDEA will coach faculty in the 
program towards CB learning snd assessment and track student progress. 

Visits to BDEA 
Best Practice Shared: Introduction to student centered, competency based, trauma sensitive programming. 
Vehicle for sharing practice: Visits to the school from educators interested in learning about competency based education 
and systems and structures that support a safe and supportive school culture and climate. 
Results: In school year 2018, we hosted 187 visitors in monthly, 3-hour visits. Visitors learn about BDEA's unique 
curriculum design, instruction, assessment, supports for diverse learners, SE and Health Needs. 
 

Summer Learning Labs at BDEA 
Best Practice and vehicle for sharing: BDEA offers REAL, a 4-day intensive that instructs and coaches educators in student 
centered, competency based, trauma sensitive practices, and 2REAL, a more intense, 2-day problem-of-practice based lab 
for educators who are already implementing CB learning in their classrooms or schools. 
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Presentations at National Conferences 
Conference:  Learn launch 
Topic: Instruction, Assessment, Supports for diverse learners. BDEA’s definition of competency, its learning community, 
and the systems and structures created by the school to support the unique needs of students. 
 
Conference: SxSW 
Topic: Supports for diverse learners, Social, emotional and Health needs. A BDEA student was part of a panel and reflected 
on his trajectory in school, specifically comparing competency-based education with his previous experiences in traditional 
schools. 
 
Conference: Empower 18 (2 days) 
Topic: Curriculum, instruction, assessment, supports for diverse learners, Social, emotional, and Health Needs. Day 1: 90-
minute presentation; Day 2: 5-minute “Ignite” overview followed by staff stations. 

 
 
Student Performance 

 
 The Department will review the school’s academic performance based on available MCAS data, including student 

subgroups. Schools should explain any unique circumstances related to published school data, and corrective actions 
taken to address challenges in any of these areas of school performance within their request. The Department typically 
reviews the most recent 3 years of student data, as available, at a minimum. 

 
Ninety percent of BDEA students self-identify as having one or more risk factors at the time of enrollment.  Forty 
percent have ACES of 4 or above, which indicates levels of trauma that effect not just quality of life, but length of life 
and ongoing, life-altering social and emotional challenges.  These are not students who have taken to traditional 
education, in part because there are too many other things on their mind, all the time. We work with these students 
on all levels to address their mental health concerns, their social and emotional anxiety, their learning disabilities, their 
anger, and their frustration.  Competency based learning and assessment does not revolve around the traditional 
markers of grades, seat time, homework, and testing. Students learn at their own pace, and sometimes that involves 
being able to take a few days to visit the doctor, nurse a child through an illness, work an extra shift—and not worry 
about what that means for their "grades".  As a result, schools that consider and address the difficult circumstances 
and needs of at-risk students show much lower attendance than traditional schools. That does not mean that students 
aren't working towards competence in their classes. In order to support "anytime, anywhere" learning, we have put 
curriculum online, and have responded to students' changing life circumstances by offering them options in programs 
and learning styles.  We also rely on our partnership with Wediko to both serve as counselors for our students and to 
assess all of our trauma informed practices.   
 
Under DESE’s new rating, we are considered in need of focused/targeted support. BDEA will always be at this rating 
because of two indicators:  our low graduation rate and low participation rate on MCAS. As mentioned earlier, all of 
our students are attached to graduation cohorts based on starting high school at other charter or traditional high 
schools. 67% arrive at BDEA with two years of high school experience and less than 1 year of transcript credit. Our 
scope and sequence is designed for students to graduate within 2.5 years, but because of the deep trauma and other 
challenges our students bring with them to school, it can take longer for them to graduate, pushing them beyond the 4 
or 5-year data marker for accountability.  
 
For MCAS, we have a similar conundrum in that our competency-based, trauma sensitive model ensures that students 
are ready to take MCAS before they sit for the test.  Our testing cohorts are small, as many students qualify for the 
retest MCAS. If one or two students do not make it in to the test for any number of valid reasons, BDEA does not meet 
its participation rate and again, our rating is impacted. 
 

 
 Schools may submit student performance data for other standardized assessments in English language arts and 

mathematics as additional evidence of academic student achievement. Please indicate and define the metric used in 
your submission. Schools are required to submit at least three years of data for all students and one or more targeted 
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subgroups. Targeted subgroups may include, but are not limited to students with disabilities; students who qualify for 
free and/or reduced lunch; and English language learners.  If the number of students in one or more targeted 
subgroups is below the threshold of students required for reporting based on the metric, schools may include a high 
needs student subgroup where student data is aggregated into a ‘super’ subgroup of students with high needs 
adjusted for enrollment. 

BDEA is not currently using standardized assessments other than the mandated MCAS. Instead, student achievement and 
academic growth is measured by student demonstration of competence on over 300 competencies and benchmarks 
aligned to MA Curriculum Framework  
 
 
 
Program Delivery 
  
 Briefly describe the supports provided to meet the academic needs of all students, including but not limited to students 

with disabilities, and English language learners. Indicate how the strategies may need to evolve during implementation 
of the proposed expansion. 

 

 
 
The chart above shows the broad-based supports that BDEA provides for every student, and the increasing number of 
specific interventions provided as the intensity of need increases.  While the percentage of students who arrive at BDEA 
with active IEPs is moderate at 27%, it does not reflect the actual number of students who need IEPs.  Because we assess 
each new student during their first three months at BDEA, we know their skill level, and that is where we begin to assess 
the need for individual supports.  
 
In the top tier, for students with most need, the ARC is an academic review committee which comprises staff from all 
departments who review students who are struggling or "holding" in classes without making progress. The Moment of 
Need fund was started by a teacher who created the opportunity with an award check and has kept the fund going with 
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contributions from friends and family. The fund is accessed when students have a critical and time-sensitive need for 
essential goods or services. 
 
PATH, or the Path to Success advisory provides students who have identified IEP’s with high severity emotional 
impairment (EI), and who have various emotional challenges in their daily life which additional support throughout their 
academic day.  This in-house support offers academic accommodations, various counseling options, and helps students 
learn tools to address stress and life management. The PATH classroom and offices give students a quiet workspace to 
rest, regroup or continue to do school work privately. Within the schedule, each student will have a specified PATH block, 
either block 1 or block 4, that is designated as an additional check-in and resource to receive additional support with 
particular courses which might add to the internal stress. Along with an individualized academic schedule, PATH students 
will work with our in-house counselors as well take advantage of other resources provided by BDEA. 
 
Dialectical Behavioral Therapy (DBT). Finally, a team of staff have been trained in DBT (Dialectical Behavioral Therapy) are 
using cognitive therapy techniques in small student therapy groups to assist students with issues that require a supervised 
support intervention.  

 

 
 

Finally, because we know that between 75 and 90% of BDEA students are at High Risk and off-track for graduation in any 
given year (see chart below comparing BDEA and district rates of off-track students), we also have formed a group within 
the school which includes partners like Wediko and YouthHarbors, in addition to teachers, student support staff, and 
administrative staff, to talk specifically about trauma and ways in which the school can improve its trauma recognition, 
responses and prevention. 
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Culture and Family Engagement 
 Briefly describe the strategies used to create a safe school environment, and to address the physical, social, emotional, 

and health needs of your students. Indicate how the strategies may need to evolve during implementation of the 
proposed expansion. 

 
In addition to the strategies described in the support chart above, BDEA employs a whole-school approach to school 
climate that models for students ways in which conflict can be de-escalated and differences solved.  Our most effective 
tool is prevention, which is aided by our restorative justice practices.  Our strong and diverse student support team uses 
this practice to identify students in distress before challenging behaviors present themselves. When students are 
struggling with self-regulation, we provide appropriate mediation structures to support the particular challenges.  Peer 
mediation is most frequent, but we also support student/staff resolutions.  BDEA has zero tolerance for violence and 
weapons, and works with students who exhibit poor behavior management, angry tirades, or who need to take a few 
minutes for themselves.  Our students have a lot going on in their lives and in many cases, the school is the only place they 
feel comfortable enough to say what is on their minds. BDEA staff work together to support all students and to guide them 
through restorative justice practices, individual counseling, and group mediation when necessary.  Students who are in 
conflict with each other are required to talk about their differences with guidance from student support, and this strategy 
has been remarkably successful. (Suspension data is shown in detail in the Data Table attachment) 
 
BDEA also has the support of organizations that help us provide the breadth and depth of counseling that our students 
need, as well as connect our homeless students to appropriate shelter. YouthHarbors, with BDEA for five years, has 
increased its presence at the school in order to accommodate the increasing number of students without appropriate 
shelter. 
 
The school has its own "Moment of Need" fund, supported by individual donations, which provides students who have 
critical and time-sensitive needs with money for food, health and hygiene products, laundry, transportation, glasses, etc.   
 
The expansion of seats means that more students will come to the school with these same needs, but we are able to meet 
them.  At the same time, we are expanding the number of seats, we are gaining financial support through a Barr grant that 
will provide funding for additional support positions, including counseling and instruction. Combining social, emotional, 
and family supports with competency-based teaching and learning has always been BDEA's strength and with this request 
for expansion, we will be able to assist more students in the district who need these supports. 
     
 Briefly describe how the school develops strong working relationships with families/guardians in order to support 

students’ academic progress and social and emotional well-being. Indicate how the strategies may need to evolve 
during implementation of the proposed expansion. 

 
BDEA is intentional about providing BDEA families multiple opportunities throughout the year to celebrate students' 
academic achievements. Over the past several years, we have noticed an increase in family participation in family 
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meetings, Portfolio Reviews, and particularly for this year's Thanksgiving Dinner, when the school welcomed 238 students 
and family members for the afternoon and evening event, up from about 150 in SY 2017. We ascribe this increased 
interest from families to having a larger number of younger students at the school, and to increased financial stress caused 
by rising housing costs, diminishing housing supply, and stagnant wages. For many of our families, the BDEA holiday meal 
is the only one they have.    
 
BDEA's philosophy around parent engagement embraces outreach from the school on a regular basis, and not only when 
students are having challenging times. Advisors call home regularly to establish rapport with parents and guardians, and to 
learn more about the kinds of concerns students might be facing outside of school, but not sharing with staff.   
 
The school has a family engagement coordinator who, with the director of operations and other  support staff, makes sure 
that parents know about all school events and meetings, and keeps phone numbers and addresses updated. 

 
 
Capacity 
 
 Describe how the staff will implement the request effectively and evaluate its success. Indicate the individuals involved 

throughout the process of implementation, and the systems in place for decision-making and communication among 
all members of the school community. 

  
BDEA uses a shared-decision making leadership structure comprised of the following committees, each playing a role in 
oversight and evaluation of any programs or program changes conducted at BDEA. Our robust, custom designed data 
system collects student academic, social emotional and post-graduate planning data, which is used in various reports for 
comprehensive data analysis.  
 

1. Senior Leadership Team: Guides the Head of School to make core school wide impact decisions (climate, culture, 
school structure, staffing, budget) and ensures we are fulfilling BDEA’s mission and vision. Bimonthly meetings. 

2. Instructional Leadership Team (equivalent to School Advisory Council): A representative group of faculty that 
includes all roles and programs. ILT sets whole school goals, PD calendar and is the main decision-making body for 
instructional and school culture changes. The team meets every other month and reviews comprehensive data 
specific to any program changes made that year. The team presents data at whole staff meetings and solicits 
feedback.  

3. Department Heads Plus: Creates instructional goals, supports and monitors departments in the implementation of 
instructional goals, and provides other instructional support/guidance to department. 

4. Election to Work Agreement: (because BDEA is a Horace Mann Charter School) The ETWA works collaboratively 
with Administration and BTU members to recommend and make revisions to ETWA, which identifies working 
expectations and commitments of BTU members. Addresses sustainability concerns identified by staff. 

 
In addition to the above committees that will oversee the expansion of 100 seats at BDEA over the course of three years, 
BDEA 2.0 has created an additional oversight team that meets bimonthly to continue the iteration of the program design. 
This committee is made up of 3 content specialists, two student support staff, one social worker, two instructional leaders, 
head of school, three students enrolled in the program and our work-based learning community partner.  
 
The school's newest program is running a pilot this year with 30 students whose attendance has increased by 15% over 
last year.  We are excited about the prospect of incorporating some of the key elements of the final BDEA 2.0 design into 
our Day and Evening programs to increase access to engaging work-based and hands-on learning opportunities and to 
internships. The staff who are running BDEA 2.0 were members of the year-long design team during SY18, and are 
implementing the design elements and protocols discussed and vetted over the planning process.  Three full time content 
area teachers (ELA/Humanities, Math and Science) and two full time Community Field Coordinators are joined by one of 
the school’s two instructional leaders along with staff from the Boston Private Industry Council in the first year's 
implementation of the work-based program. Data that is being collected to reflect how the pre-pilot performs in year one 
includes attendance, course completion, benchmark completion, student's social and emotional growth (made possible by 
our custom database which measures response to interventions for risk factors). Students in the BDEA 2.0 pilot are also 
completing pre- and post- surveys the describe their self-confidence. Finally, student progress will impact their Internship 
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placemen and post-secondary success plans, both of which are navigated with the participation and guidance form the PIC 
and BDEA post-graduate planning staff.  
 
Due to the challenges of our students described earlier in this request, it is impractical to expect a marked change in 
outcomes for at least 3-4 years.  BDEA will collect the data described here and more, as may become evident over time, to 
determine which elements of programming work and if there are any that do not.  
 
The staffing chart provided below describes in more detail the individuals involved in the process of roll-out and growth 
over the next several years. Staff will continue to meet regularly and share out at whole-school staff meetings and 
retreats. Finally, both the school's leadership team and the board of trustees are monitoring progress and will include 
discussion of the program and its progress at regular meetings.  
 
 Provide a complete staffing chart and detailed narrative staffing plan to support the planning and 

implementation of the proposed increase in enrollment and/or grade span. 
The attached organizational chart includes the addition of 3 teachers, one community field coordinator and one social 
worker. This expansion is for year one, the addition of 30 students to BDEA’s enrollment. As we increase our seats over the 
course of three years we will add additional staff (see chart). Because BDEA is competency-based, we do not indicate 
grade levels. All teaching staff teach classes in their content area, which are included on the curriculum roadmap, and use 
student demonstration of benchmarks and competence as the criteria for moving students into the next class rather than 
into a grade. Students are able to learn content well before moving on to more challenging material, and are not 
constrained by semesters or demoralized by grades. 
 

BDEA Organizational Structure  
Includes addition of 30 seats in 2020, an additional 53 seats in 2021, and an additional 22 seats in 2022. 
 

 SY20 (433 students) SY21 (483 students) SY22 (505 students) 

Administration Head of School 
Director of Operations 
Two Instructional Leaders 
Director of Student Support 
Director of Post Graduate 
Planning  
Director of Special Ed and 
ELL 
Director of Advancement 
 

Add:  
BDEA 2.0 Program 
Leader 
 

No administrative 
staff added  

Administrative 
Support 

Registrar 
Data Analyst 
Secretary 
Advancement Associate 
Front Desk Manager 

 Add:  
1 operations specialist 

Academic Team 
(dual certified in 
SPED) 

22 teachers (includes 3 
new teachers for 
expansion) 
3 learning specialists 
1 para professional 

Add:  
1 teacher 
 

Add:  
2 teachers 
 

Student Support 
Team 

Nurse 
Family Coordinator 
6 Community Field 
Coordinators 
1 Clinical Coordinator 
1 Social worker 
1 Admissions Manager 

Add:  
1 social worker 

Add:  
1 community field 
coordinator 
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BPS supported Custodian 
Cafeteria Food Prep 
Safety Officer 

  

 

 Provide an action plan for implementation. Describe the proposed strategies that will lead to a successful 
implementation of the proposed changes. Include: a timeline, action(s) to be taken, designated point person, 
and start date and projected completion date. 

 
The following action plan describes in detail how BDEA 2.0 will be implemented as part of the existing school. 

 
Work Plan:   

Timeline Activities Deliverables Who’s Responsible 

Year 1 

Curriculum Development: Work with 
outside partners (BDEA curriculum coach). 
Teachers will create revised competencies, 
curriculum and assessment for Tier 1 of 
pathway that provides improved 
opportunities for students to engage in 
learning that incorporates career 
exploration, academic content and 
enrichment. Mode of delivery will provide 
flexibility for project based and self-paced 
learning. 

Curriculum archived using online 
learning platform – Powerschool 
Learning so it can be utilized for future 
course development and use by 
students. 

 

Where appropriate, work with outside 
partners on curriculum development 
(education consultants/coaches) 

BDEA teaching staff, 
students, external 
partners, Community 
Field Coordinators 
(CFC’s). 

Career Exploration/Development:  

BDEA community field coordinators (CFC’s) 
working with PIC staff members and 
Program leader will revise competencies, 
curriculum, and assessments for job 
readiness skills for Tier I, II and III.  

 

Career exploration workshops archived 
on Powerschool Learning, so it can be 
utilized for future courses and 
students.  

BDEA CFC’s and Career 
Specialists 

Partnership Development:  

Career Development: Program leader, PIC 
specialist, and CFC’s will coordinate 
partnerships for different tiers of career 
development: paid job opportunities in 
local community, internships in 
organizations based on student interest, 
and career placement opportunities.  

Tier work-based learning experiences, 
catalogued for future student use.  

Map out funding stream to support 
internship opportunities for students. 

Partnerships with organization for 
capstone career training programs. 

BDEA Head of School 
(funding stream) 
 
Program Leader, CFC’s, 
PIC Career Specialist 
(partnership 
development and 
catalogue 
opportunities) 

Partnership Development:  

Social/Emotional: 

Continue partnerships with Wediko Health 
Center (in-house counselors), Youth 
Harbors (support for homeless students), 
(social worker interns), Arbour House (in-
house counselors),  

All students participate in some form of 
counseling depending on 
needs/interests (1:1, small group on 
specific topics – men, women, grief, 
parenting, GSA etc)  

Program leaders, CFC’s 

Partnership Development 

Healthy Food Service Program: 

Students participate in healthy eating 
habits on BDEA’s campus. 

BPS food services, Head 
of School, BDEA 
operations director, 
Program Leader, BDEA 
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Work with BPS, local chefs, Shah 
Foundation to provide a healthy breakfast 
and lunch program for all students. 

BoT and Shah 
Foundation 

Assess for BEST practices to be 
incorporated into redesign of BDEA model 

Conduct quarterly meetings with BDEA’s 
instructional team to assess and map out 
best practices that will be incorporated 
into BDEA SY20.  

BDEA Design Team will employ the data 
improvement cycle, to collect student 
outcome data, assess and refine pilot 
model.   

Identification of best practices that will 
be incorporated in BDEA’s redesign. 

BDEA Leadership Team, 
Instructional 
Leadership Team 
 
BDEA Department 
Head Plus Team 
 
Pilot Program Leader 
and Staff 

Maintain student-centered philosophy:  

Conduct monthly meetings with design 
team representatives, students and pilot 
staff:  

o Problem solve issues that may arise 
o Ensure fidelity of design pricinciples 
o Maintain student feedback loop into 

iteration process 
o Map out Tier 2 curriculum, 

partnerships and support 

Student ownership and leadership 
incorporated into new pilot  

 

Students, pilot staff, 
design team 

Operational:  

1. Apply for charter cap expansion from 
405 to 505 students 

2. Develop a 5-year Strategic Plan for 
BDEA that holistically incorporates 
Pilot and Redesign of current model.  

3. Work with BPS to develop 5-year plan 
for BDEA facility relocation or 
improvement- as part of BUILD BPS.  

 

1. Charter school expansion approved 

 

2. SY19-25 BDEA strategic plan 

 

3. BDEA Facility upgrade plan 

 

 

1. BDEA Head of 
School and BPS 
superintendent’s 
office. 

2. BDEA LT and Staff 
3. BDEA HoS, BPS and 

BDEA BoT, Mayors 
Office 

 
 

Student-Centered Learning Management 
System: BDEA Data Manager will lead 
program leader and pilot staff through the 
documentation of changes made to BDEA’s 
learning management system (CONNECTS) 
so the system by year 3 will accurately 
reflect student-centered focus of pilot (ie: 
changes to competencies, career 
exploration experiences, roadmap, 
transcript, student page, interventions, 
etc.) 

 

A draft model of changes that need to 
be made to CONNECTS- BDEA’s 
comprehensive data management 
system 

BDEA’s data and 
communications 
manager, pilot leader, 
pilot staff and students.  
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Years 2 

& 3 

Student Enrollment: Increase student 
enrollment in career pathway program to 
100 over the course of 3 years.   

BDEA full enrollment at 505 Admissions Manager 
and Program Leader  

Staffing Updates: By year three, hire a full 
time program leader, add two additional 
teaching staff, and 2 career/student 
support staff.  

Added staffing to BDEA:  

Program leader full time  

Two teachers 

Two CFC’s (support/career specialists) 

Head of School 
Hiring committees 

Curriculum Development: Teachers, 
students and external partners will 
continue to collaboratively design and 
archive revisions to 
curriculum/assessments for Tiers 2 and 3  

Archived learning 
experiences/assessments for Tiers 2 
and 3 of new career pathway 

BDEA teaching staff, 
students, external 
partners, CFC’s.  

Career Exploration/Development:  

BDEA CFC’s, PIC staff members, Program 
leader will continue to develop revised 
competencies, curriculum and assessments 
for job readiness skills for Tiers I, II and III.  

 

Career exploration workshops will be 
archived on Powerschool Learning 
platform, so they can be utilized for 
future courses and students.  

BDEA CFC’s and 
Career Specialists 

Partnership Development:  

Career Development: Program leader, PIC 
specialist and CFC’s will continue to 
coordinate partnerships for different tiers 
of career development: paid job 
opportunities in local community, 
internships in organizations based on 
student ‘s career interests, and career 
placement opportunities.  

Tier work-based learning experiences, 
catalogued for future student use.  

Funding stream to support internship 
opportunities for students 

Partnerships with organizations for 
capstone career training programs 

BDEA Head of School 
(funding stream) 
 

Program Leader, 
CFC’s, PIC Career 
Specialist 
(partnership 
development and 
catalogue 
opportunities) 

Partnership Development:  

Socially/Emotionally: 

Continue partnerships with Wediko Health 
Center (in-house counselors), Youth 
Harbors (support for homeless students), 
graduate students in social work (social 
worker interns), Arbour House (in-house 
counselors),  

By year 3 all students will have access 
to a variety of counseling needs (1:1, 
small group on specific topics– men, 
women, grief, topics such as gender 
groups, parenting, GSA, etc.)  

Program leaders, CFC’s 

Partnership Development 

Healthy Food Service Program: 

Finalize a meal program that combines 
funding from BPS food services and a 
BDEA- funded chef so that students are 
provided with a healthy and tasty 
breakfast and lunch program. 

By year 3: BDEA will be able to 
sustainably provide a healthy and tasty 
breakfast and lunch to all students, 
daily.   

BPS food services, Head 
of School, BDEA 
operational director, 
Program Leader, BDEA 
BoT and Shah 
Foundation 

Assess for BEST practices to be 
incorporated into redesign of BDEA model 

Conduct quarterly meetings with BDEA’s 
instructional team to assess and map out 
best practices that will be incorporate into 
BDEA SY20.  

By year 3 BDEA will provide two 
pathways (opt-in at enrollment) that 
prepare all students for college and 
career readiness.  

BDEA students, staff 
and leadership team 
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Governance 
 
 Describe how the board of trustees will implement the request effectively and evaluate its success. Provide details of 

the board’s role in planning, and monitoring progress of the expansion. 
 
BDEA's Board of Trustees has been considering the idea of requesting additional seats for the school for several years. The 
need for alternative seats in the district has been clear, and made more immediate with the recent release of the 
Parthenon 10-year report.  BDEA has long been a national model for competency based, whole-student education, and has 
reached a point where it is stable enough to be able to fund and staff additional seats.  The addition of a third program, 
BDEA 2.0, to the school's current programmatic options for off-track students, makes the need for additional seats acute.  
The board fully endorses the school's response to filling a persistent need in the district for relevant education that 
engages our most socially, emotionally, and economically challenged students and prepares them for a future they have 
been told, persistently, that they do not deserve.   
 
The BDEA board regularly reviews data at their meetings and has supported both the ideas of added seats and a work-
based program for years. The school has been working towards implementing both additions at a measured pace.  The 
board continues to monitor new program data and to discuss progress and challenges. Accountability to the board will be 
continue through the presentation and review of the data described above at regular meetings.  
 

 Provide approved board minutes (including all board committee minutes) for the twelve months prior to the submission 
of this amendment request on August 1.  

 
Board minutes found at this link. 
 
Finance 

 
 Schools may choose to summarize briefly within their request board activities that demonstrate effective financial 

management, as well as compliance with applicable laws and regulations. The summary may include information 
regarding real estate acquisition, loan agreements and debt repayment, and fundraising, as applicable. The summary 
should provide additional context to any recent circumstances in the school’s history involving these areas of the 
school’s performance. 

 
The BPS per student allocation has not always worked in BDEA's favor, but in recent years we have been able to cover our 
skeletal staffing framework using only the funding that comes through BPS and Entitlements. Barring any budgetary 
surprises or cutbacks, we are then able to use additional grant awards and individual donations to provide important 

Maintain student-centered philosophy:  

Conduct monthly meetings with design 
team representatives, students and pilot 
staff:  

o Problem solve issues that may arise 

o Ensure fidelity of design principles 

o Maintain student feedback loop into 

iteration process 

Map out Tier 2 curriculum, partnerships 
and support 

By year 3, BDEA’s instructional 
leadership team will have consistent 
student membership playing an 
integral role in decision-making specific 
to teaching and learning.   

BDEA students, staff 
and leadership team 

Student-Centered Learning Management 
System: BDEA Data Manager working with 
501 partners will make modifications to 
BDEA’s learning management system 
(CONNECTS) based on staff and student 
feedback through pilot and over the course 
of years 2 and 3.  

By year 3: BDEA’s comprehensive 
learning management system will 
reflect holistic changes made to BDEA’s 
student-focused model 

501 Partners, BDEA’s 

data management 

manager, pilot leader, 

pilot staff and students.  

https://drive.google.com/drive/u/0/folders/11ZZ6-1XS8TwcJ-oW5jgyGhfmc2FAtJF8?ogsrc=32
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programs and opportunities to our students. It is often these out-of-school, arts, and work experiences that make the 
crucial difference in keeping off-track students engaged in school.  Through partnerships and outside funding, BDEA has 
made remarkable connections to life-changing experiences for students and will continue to do so for all of BDEA's 
programs. 
 
 The Department will review the school’s financial history, including the Financial Dashboard at 

http://www.doe.mass.edu/charter/finance/dashboard/, as part of the amendment request.  
 

 
 Describe the financial resources that are necessary to implement the school’s expansion, including the projected 

sources of revenue that will ensure the fiscal viability of the school and the successful implementation of the proposed 
change(s). Describe contingency planning for potential challenges in cash flow or budget shortfalls due to lower than 
anticipated student enrollment or other financial challenges in the early years of expansion, include specific strategies.   

 
As described above, the weighted student formula and entitlement grants cover staffing and basic programmatic needs. 
External grants provide additional programming and supports for all students. Over the past 5-7 years, partnerships have 
become an important part of this equation by offering students and teachers opportunities that students would otherwise 
not have. An example is the partnership with the Harvard MedSci program, which brings students in the (required) 
Anatomy class to Harvard Medical School once a week for a trimester for hands-on instruction in their specially-designed 
learning lab and lecture theater.  Harvard provides transportation from BDEA to Longwood Medical Center (students are 
dismissed for the day from Harvard), as well as medical scrubs. Another partner, Vertex, also provides transportation for 
Science classes to work in the Vertex labs in downtown Boston. The PIC provides BDEA with a full-time on-site jobs 
counselor, and YouthHarbors provides 2FT equivalent positions to help connect our homeless students with shelter and 
support. Partnerships like these are remarkable beneficial to our students because they provide important opportunities 
to all of our students without costs to the school. With the addition of our new program, the intent is that we will increase 
these kinds of partnerships in the workplace and expose more students to opportunities to hone their soft, or 
metacognitive and collaborative skills.  
 
 Provide financial projections performed in planning for the proposed expansion. Financial projections should reflect 

both immediate and long-term considerations that the board and school leadership have identified in implementation 
of the proposed amendment. Provide a detailed narrative explaining the financial forecasts, and the underlying 
assumptions.   

 
Discussion about projections for funding an additional 100 seats has been ongoing for the past 18 months.  The new 
program pilot, funded by the Barr Foundation, is providing detail for a further proposal that would guarantee 
$250,000/year for the next three school years beginning SY20.  The staffing chart provided as an attachment and in 
response to a previous question, is fully funded through the per pupil weighted student formula and entitlement grants. 
Grant funding will help us to build out the program and improve the outcomes for all BDEA students by adding 
connections to internships, trainings, and work-based learning. Prior to the introduction of the weighted student formula, 
BDEA was able to create and maintain important out-of-school enrichment and support opportunities for students 
through a strategic grants plan that provided funding for a variety of programs, including a school garden. 
 
 Describe the facility that will be used to meet the school’s needs and how it is accessible to individuals with physical 

disabilities and able to accommodate all students, and if modifications will be required. Indicate if the current facility 
will accommodate the expansion, or if additional space and/or renovations will be required. 
 

The 30 students in the pilot program this year are attending classes in the new Dearborn STEM school located within 100 
feet of BDEA's building.  Classrooms at the Dearborn are larger, brighter, and more conducive to collaborative and hands-
on learning.   Because the Dearborn is itself adding more students over the next few years, BDEA's goal is to identify and 
move the program and eventually the entire school to a new site.  The BPS district is supporting us in identifying an 
appropriate facility and would support that move over the course of 3 years.  

 
Since a facility has not yet been named, it is impossible to say whether modifications will be needed, but we are confident 
that the selected building will be more appropriate to the needs of our students than the facility we have occupied since 

http://www.doe.mass.edu/charter/finance/dashboard/
http://www.doe.mass.edu/charter/finance/dashboard/
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2004. As a Horace Mann Charter School, BPS is charged with ensuring the facility meets all regulations and covers any 
renovations required.  
 
Despite the fact that we have shoe-horned a high school into a middle school building (rooms too small, no additional 
facilities – library, media room, adequate cafeteria, full size gym) 20 Kearsarge Avenue has been home to students, 
families, staff, and alumni for almost 15 years. We have worked to improve the space that we have, and will miss our large 
organic and arts garden, and the campus-like feel. However, our programming has been limited by our facilities, and we 
are eager to give our students the space and the amenities that they need in order to be truly dedicated learners.  

 
 Describe how transportation services are provided to all eligible students, and if modifications will be required. Please 

note: charter schools must notify the district(s) providing transportation no later than February 1st prior to the start of 
the school year of all transportation needs, including any changes resulting from the granting of an amendment. 

 
BDEA is a high school and students either walk, drive, or take public transportation to school. That will not change. 
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Boston Day and Evening Academy Enrollment Policy 
 

 

 

 

I. General Policy Statement 

Boston Day and Evening Academy (BDEA) is an alternative Horace Mann public charter school, serving students who are 

overage for grade level, many of whom have experienced life challenges that have impeded their education. Using a 

competency-based method of assessment to measure progress through the academic course of study, BDEA does not have 

designated grades (9, 10, 11, 12). Instead, BDEA assesses students for knowledge of content when they enroll, and provides 

their academic roadmap to graduation based on academic strengths and needs.  All students progress through their courses at 

their own pace, and graduate when they have completed course and post-graduate planning requirements. BDEA holds four 

graduation ceremonies each year (September, December, March, and June) and as a result, enrolls three times a year 

(September, January, and April) to fill empty seats. 

 

Our extended program, beginning at 8:30 am and running until 4:30 pm serves students with different academic needs up to 

age 23, including those who are being promoted from middle school without being academically prepared for high school; 

those who have dropped out of high school and have decided to return to earn a diploma; and those who are unable to attend 

regular school hours due to health issues, full time work and/or full time parenting obligations. The school updates its 

Recruitment and Retention Plan annually and it is made available each year on the school's web site as part of the BDEA 

Annual Report. 

 

Parents of applicant students must indicate on the enrollment form that they either consent, or deny to disclosure of student 

information to third parties.  

  

Upon request, BFCCPS will provide the names and addresses of students to a third party mail house for mailings unless the 

parent requests that the school withhold their child’s information. 

 

II. Eligibility Criteria 

Boston Day and Evening Academy, in accordance with its nondiscrimination policies, does not discriminate in its programs, 

facilities, or educational opportunities on the basis of race, color, age, ethnicity, mental or physical disability, homelessness, 

sex/gender, gender identity, religion, creed, national origin, ancestry, sexual orientation, athletic performance, special need, 

proficiency in the English language or a foreign language, prior academic achievement, genetics, or military status, and does 

not tolerate any form of retaliation, or bias-based intimidation, threat or harassment that demeans individuals’ dignity or 

interferes with their ability to learn. 

 

In order to apply for admissions and attend BDEA, an applicant must be:  
a. Resident of Boston 
b. Have completed or attempted to complete 8th grade 
c. Preference will be given to siblings of students currently attending the school. 

 
Students who are homeless or unaccompanied may enroll themselves or be enrolled by a parent, non-parent caretaker, older 

sibling, a caseworker, or the Boston Public Schools homeless liaison. BDEA will work with applicants who may be 

considered homeless on a case-by-case basis to determine their preference for admission based on their current or temporary 

residence. 

 

Applicants that do not meet the eligibility requirements will be notified by the school, in writing, in a timely manner and 

informed as to why they did not meet these requirements. 

 

III. Application 

 

BDEA has developed an easy-to-complete application for all students interested in enrolling. This application is made 

available to students and families year-round on our website. Students may also pick up an application in the school’s main 

office at 20 Kearsarge Avenue in Roxbury. The application is available in the following languages spoken in the Boston 

http://www.bdea.com/admissions/
https://www.google.com/maps/place/20+Kearsarge+Ave,+Boston,+MA+02119/@42.3269723,-71.0839589,17z/data=!3m1!4b1!4m5!3m4!1s0x89e37a3091e1532f:0x5fcee5065014c3f6!8m2!3d42.3269684!4d-71.0817649?hl=en
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Public Schools (English, Spanish, Cape Verdean, Haitian Creole.)  The English language electronic version is also available 

to complete and submit online.  The application can also be downloaded, printed, completed, and either mailed or dropped 

off at the school.  Mailed applications should be addressed to: Admissions Manager, BDEA, 20 Kearsarge Avenue, 

Roxbury, MA 02119. 

 

Any and all information requested in the application, such as language spoken at home or race/ethnicity, is not intended and 

will not be used to discriminate. Students/families are given a courtesy call within one week from the date that the 

application has been received.  In cases where there are more applicants than available space, a lottery is conducted.  

 

Once offered enrollment, the applicant must demonstrate proof of residency by showing photo identification, and two of the 

following documents (items cannot be from the same bullet): 

 

● A Utility Bill (not water or cell phone) dated within the past 60 days 

● A Deed or Mortgage Payment dated within the past 60 days, or Property Tax Bill dated within the last year 

● A current Lease, Section 8 Agreement, or BPS Landlord Affidavit 

● A W2 form dated within the year, or a Payroll Stub dated within the past 60 days  

● A Bank or Credit Card Statement dated within the past 60 days 

● A Letter from an Approved Government Agency dated within the past 60 days 

 

IV. Application Process for Upcoming Year (Principal Enrollment Process) 

 

Any eligible student who wants to attend BDEA is welcome to apply via the process outlined below. BDEA’s mission is to 

serve students who have become disengaged in traditional learning environments and will actively recruit local middle and 

high schools. Students who are coming from a school outside of Boston Public Schools, cannot be enrolled at BDEA until 

they have completed Boston Public School registration. If the student’s enrollment is current at another Boston Public 

School they do not need to register again.  In order to apply at BDEA, students must complete and submitted an application. 

Applications are available online or at BDEA’s main office. Applications can be submitted online, mailed or hand delivered 

to the school address.   

 

Waitlists do not roll over to the next school year. Students who remain on a waitlist from the previous year must submit a 

new application and go through the lottery and waitlist process again for the upcoming school year.   

 

BDEA will give reasonable public notice, of at least one month, of the principal application deadline. The principal 

application deadline will be no earlier than January 2nd of the school year preceding the upcoming school year. The 

principal enrollment process, including the lottery, will conclude no later than March 15th of the school year preceding 

the upcoming school year for which the principal enrollment process applies. 

 

BDEA is committed to ongoing recruitment and enrollment in order to re-engage existing and new students. BDEA 

graduates students at the end of each trimester as part of our competency based assessment school model. New students 

are enrolled during the year to fill the vacated seats for the following trimester.  The number of available seats changes 

throughout the year, depending on number of graduates and any other attrition.  While the principal application process 

will fill anticipated seats for September, BDEA anticipates that spaces will become available throughout the year. 

Enrollment for openings that occur during the school year will follow the Current School Year process described in 

Section VI. 

 

BDEA has an enrollment cap of 405 students, and maintains that enrollment throughout the year. BDEA cannot exceed the 

total number of students reported in the school’s pre-enrollment submission to the Department in the previous spring in 

accordance with 603 CMR 1.08(5). 

 

V. Lottery and Waitlist Process 

By charter school law, all Horace Mann Charter Schools, including BDEA, must admit students in the following order of 

preference: 

1. Siblings of students currently enrolled at BDEA. (Sibling are defined for this purpose as persons who have a 

common parent, either biologically or legally through adoption.) These will be considered Priority 1. 

http://www.tfaforms.com/369452
http://www.bdea.com/wp-content/uploads/2018/04/BDEA_Application.pdf
http://www.bostonpublicschools.org/files/new_residency_affidavit_english.pdf
http://bdea.com/
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2. Students who are currently enrolled in the public schools of the Boston Public Schools District. These will be 

considered Priority 2. 

3. All other students who reside in the city of Boston will be considered Priority 3. 

In cases when there are fewer spaces than eligible applicants, students will be admitted by a lottery process, under 603 

CMR 1.05(6)(a) and (c). BDEA will follow all mandated requirements for operating a lottery and waitlist. Reasonable 

public notice of the date, time, and location, will be given at least one week prior to any enrollment lottery and will 

include the following details: 

 

 The lottery will occur in public location at BDEA (20 Kearsarge Ave, Roxbury MA. 02119) 

 BDEA will conduct the lottery physically. A neutral third party, most often by BPS’s operation superintendent 

assigned to BDEA. In the order in which the neutral third party draws application numbers, an enrollment list will 

be created.  

● When necessary all applications will be included in the lottery. Offers of admission will be made based on the 

number of seats available. Preference (as described above) for admission will be taken into consideration when 

making these offers. 

 Siblings, whether residents or nonresidents, of students who currently attend the school at the time an offer of 

admission is made receive a preference for admission over non-siblings and will be assigned Priority 1 status. 

“Sibling” is defined by having a common parent through biology or adoption, will receive preference over non-

siblings. Proof of sibling status must be provided at the time an offer of admission is made and can be in the form 

of birth certificate, legal document, or other medical documents that identify sibling status. 

 Students must respond to the school with their intention to attend within one week of notification. Notification is 

provided to the student and the parent or guardian by phone, by email, and in a letter. 

 

Before the lottery takes place, priority status will be assigned to applicants based on the priority status listed above. After 

the initial lottery, establishes a rank order determined by random hand selection, BDEA will restructure the list to create a 

‘prioritized enrollment list’. BDEA will move students who are siblings (priority 1) to the top of the prioritized enrollment 

list in the same order in which their names were drawn during the lottery. After the priority 1 students, the same process will 

be followed for priority 2 applicants (placed on the list in the order in which their names were originally drawn) and then 

priority 3 applicants (placed on the list in the order in which their names were originally drawn). BDEA will continue to 

place all applicants on the prioritized enrollment list until all names are drawn from the list of applicants.  

 

BDEA will determine which applicants will be offered admissions based on the order of this list and the number of seats 

available. If 50 students are on the list, but only 25 seats are available, the first 25 students on the list will be offered 

admissions to BDEA. They will be considered ‘accepted BDEA students’.  

 

The applicants remaining on the prioritized enrollment list, beyond the available seats, will be placed on an active waitlist 

(‘waitlisted students”). These names will be in the same order as they are listed on the prioritized enrollment list. The order 

of the waitlist is not static and may change over time as preferences for admission change (for example, gaining or losing 

sibling priority), if an applicant move out of Boston, or if an applicant notifies the school they are no longer interested in 

attending BDEA. Please be sure to provide accurate and updated contact information, as changes may impact eligibility to 

attend BDEA or the student’s position on the waitlist.  

 

Pursuant to Massachusetts law, this waitlist will not roll over with each school year; students who are not admitted to BDEA 

in the academic year for which they submitted their application are required to submit another application in a future 

application cycle and again proceed through the enrollment process. Waitlist will be generated based on applications 

received prior to March 15th of the school year preceding the upcoming school year for which the principal enrollment 

process applies. 

 

 Notification of acceptance and start date will be sent to the address provided on the application and through phone 

outreach. Failure to respond to the notice of acceptance by the response deadline will result in the opening of slot. A 

student must accept their spot verbally via phone or by mail. Acceptance of admissions will be required within 7 

days of notice. Students may decline by email or phone. 

 BDEA will keep accurate records of its waitlist at all times. Information for students who entered the lottery but did 

not gain admission must include, but is not limited to, names (first, middle, last); dates of birth; cities or towns of 

residence; grade levels; home addresses; and telephone numbers. 
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 If a student is accepted but fails to start and attend within his/her anticipated start date in accordance with the 

school’s attendance policy the student will be considered to have declined the offer of admissions. This now vacant 

seat will be offered to the next student on the waitlist.  

 When vacancies occur due to declined offers of admission, graduation or attrition, available seats will be offered 

to the next student(s) on the prioritized waitlist until the vacant seat is filled. 

 
Because BDEA offers multiple graduation opportunities and corresponding enrollment opportunities as discussed above, it 

is possible that the school may conduct interim lotteries in addition to the yearly principal enrollment lottery.  Each lottery 

will be conducted using the fair and open process listed above, and any existing waitlist will be exhausted prior to 

conducting a new lottery.  

 

VI. Application Process for Current School Year 

 

Because BDEA offers multiple graduations and seats may become vacant for students who have transferred or stopped 

attending, BDEA will have multiple opportunities to enroll and engage students who have disengaged or are on the verge of 

disengaging in the traditional environment.  

 

BDEA will accept applications on an ongoing basis, but will not process new applications until existing waitlists has been 

exhausted. If these is an existing waitlist, available seats during the school year will be offered according to process outlined 

in section V.  If there are more applications than the number of seats available, students will be admitted via a lottery 

process in accordance to 603 CMR 1.05(6)(a) and (c) and utilizing the lottery procedures described in Section V.  

 

BDEA will repeat the enrollment process throughout the year and enrollment windows will coincide with the ending of each 

trimester. If at any time there is no active waitlist and the number of applicants exceeds the projected number of available 

seats, BDEA will hold a lottery utilizing the following guidelines:  

 Each application deadline will be two weeks prior to the start of each quarter and will be posted on the school 

website as well as be shared by the school’s admissions manager to all local middle and high school guidance 

counselors 

 The date and time of any lottery will be posted on BDEA’s website and will be at least one week after the 

application deadline. 

 

If waitlisted students are offered seats, applicants will receive notification in writing and by phone. In instances where 

there is a lottery, students will receive notification of their enrollment status by written notification and a phone call the 

school day after the lottery. Students who are not admitted due to the number of available seats will be placed on a 

prioritized enrollment waitlist in the order their names were drawn via the lottery procedures detailed in Section V. 

 

At no time will any student be admitted ahead of other eligible students who were previously placed on a waitlist during a 

prior enrollment process, except in cases where enrollment preferences change. 

 

Any student who is unenrolled or withdraws from BDEA will have to reapply for admission in a future application cycle.  
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Boston Day and Evening Academy (BDEA) Application 

 
BDEA’s mission is to re-engage off-track students in their education, and to prepare them for high school graduation, post-

secondary success, and meaningful participation in their community. To support this mission, BDEA offers a supportive, 

safe, and engaging school culture along with unique programming elements:  

 Program options to accommodate students’ personal schedules: 

o Day program: 9-2:30 PM 

o Evening program: 10-3:30 PM 

o Early release Wednesdays and Fridays for Enrichment classes 

o Academic support classes from 3:30-4:30 for all students 
 Competency-based teaching and assessment lets you earn credit for what you know 
 Small class size 

 An advisory that meets three times a week to support social and academic growth 

 Unique learning opportunities: 

o Project month, offering “hands-on” learning 

o Student Portfolios, offering an opportunity to reflect on learning, and to set goals 
o Multiple opportunities throughout the year to use your Voice, including a monthly Spoken Word at Haley 

House Bakery and Café in Dudley Square 

o Enrichment classes that expose students to career options and focus on 21 st century skills important for 
post graduate success (e.g. Music Production, Culinary Skills, Art, Health Careers, Career Readiness, etc.) 

o Four graduation ceremonies every year, giving you the opportunity to receive your diploma when you 
have fulfilled all graduation requirements. 

 

STEP 1: Complete 
Application 

 

You may complete an Electronic Version of the application fill out this application and return to: 
Boston Day and Evening Academy 
Attention: Admissions Manager 
20 Kearsarge Avenue 
Roxbury, MA 02119 

STEP 2: Lottery 

 

If there are more applications than students we need to conduct a public lottery, held at BDEA. Date and time will 
be posted on our website two weeks prior to the lottery.  

If you apply after the school year has started prior to the posted application deadline, and there is no waitlist 
currently maintained, then you will receive an offer of admission. If there is a waitlist, your application will be 
processed after the initially created waitlist has been exhausted. 

STEP 3: Acceptance 
phone call or letter 

If you are accepted, we will reach you by phone or letter with your start date. You will have two weeks to 
respond to that contact to reserve your seat. Please call us back and let us know you want to attend BDEA! 

Also make sure you are enrolled in Boston Public Schools and send the school your most recent transcripts (bring 
to orientation if not).  If you have any questions about your current enrollment status in BPS, please check with 
the Re-Engagement Center at 617-635-2273 or visit your neighborhood BPS welcome center. 
 

STEP 4: Paperwork 
and orientation 

Once you have accepted a seat at BDEA and are officially enrolled in BPS, you will participate in a four day 
orientation (Monday-Thursday) where you will learn more about BDEA’s school culture and its unique 
competency-based system of teaching and learning. You will also complete diagnostic and placement tests in 
Math and Humanities. This testing is for course credit and placement purposes only. Once you complete 
orientation, you will begin your first Trimester. 
 
If possible, please be sure we have your current transcripts at this point or we can’t put you in the right courses! 

 
Preference:  
BDEA’s mission is to serve Boston students up to age 23 who are two years or more behind grade level. BDEA students must be residents of the City of 
Boston. By charter school law, all Horace Mann Charter Schools, including BDEA, must admit students in the following order of preference: 

4. Siblings of students currently enrolled at BDEA. (Sibling are defined for this purpose as persons who have a common parent, either biologically or 
legally through adoption.) These will be considered Priority 1. 

5. Students who are currently enrolled in the public schools of the Boston Public Schools District. These will be considered Priority 2. 
6. All other students who reside in the city of Boston will be considered Priority 3. 

Boston Day and Evening Academy does not discriminate on the basis of religion, race, color, national origin, creed, ethnicity, gender, gender 
expression, sexual orientation, mental or physical disability, age, ancestry, athletic performance, special needs, proficiency in the English 
language or a foreign language, or prior academic achievement. BDEA does not tolerate any form of discrimination, intimidation, threat, 
coercion, and/or harassment that insults the dignity of others by interfering with their freedom to learn and work.  Information requested on 
this application is not intended, and will not be used, to discriminate. BDEA will not disclose any information provided on this application 
except to the Department of Elementary and Secondary Education, as required by state law. 

http://www.tfaforms.com/369452
https://www.bostonpublicschools.org/domain/1389
https://www.bostonpublicschools.org/register
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  Part 1 (Required): Student Applicant Information – Neatly print using BLUE or BLACK ink!  

DATE: _____/_____/________ 

 

Student Name: ____________________________________________________________________________ 

First Middle Last

 

Address: __________________________________________________________________ Apt. #: _______  

 

City: __________________________________ Zip:  _____  Date of Birth: _____/_____/_________ 

 

Student Cell Phone: ( )_______- ____________  BPS ID#: (if BPS student) _________________________ 

 

Email:  _______________________________________________________________________________ 

 

PARENT(S) OR GUARDIAN(S) WITH WHOM YOU LIVE: 

Name: __________________________________ Relationship:  __ Phone: (       ) ____-_______  

Name (optional): __________________________________ Relationship:  __ Phone: (       ) ____-_______  

Email: __________________________ 

 

CHECK any of THE FOLLOWING BOXES THAT APPLY TO YOU: 

I am currently or last known grade (circle):    8       9       10      11      12 

I currently attend a Boston Public School (Name of school):  ______________________ 

I have a legal or biological sibling attending BDEA (Name and grade of sibling): _____________________________ 

I currently attend METCO, a charter, a private, parochial school or homeschooled (Name of school): 

__________________________________________________________________________________  

Note: Students checking this box must submit proof of Boston residency with this application.  

I am not currently enrolled in school. Previous school(s) attended: 

School Name: Dates of Attendance: ___/______ to ___/______ 

School Name: _____________________________ Dates of Attendance: ___/______ to  ___/______ 

 

 

IN WHICH BDEA PROGRAM DO YOU PREFER TO BE ENROLLED?  

NOTE: Answering this section is optional and will not influence admission, but your comments help us determine best fit for you. 
 

Circle: Day (9-2:30 PM)  or  Evening (10-3:30 PM) 

 

 

______ Initial 
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Data 
 

Who Enrolls at BDEA 
The following enrollment data was collected in 2018 but is representative of gender, race, 

ethnicity and age over the past decade.  
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Suspensions Prior to BDEA 

 
57% of our students were suspended at some point before coming to BDEA. On average, students who have been 
suspended were suspended 4.54 times. One student has been suspended 71 times, another student, 45 times. 88 
students have been suspended over 10 times. (Data since SY 2012) 
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The above graphic shows that suspension rates in the state have gone up over time. A smaller proportion of 

students who started before September 2012 were suspended before coming to BDEA 
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Risk Factors reported by current BDEA students 
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Distance from Graduation at Intake (Far v. Close) 
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How do ‘Far’ Students differ from ‘Close’ Students 
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Skill Level 
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SPED data – show an increase in # served 

 
 

School Year % of Incoming Students 

have IEP or 504s 

SY 15-16 19.80% 

SY 16-17 23.20% 

SY 17-18 21.74% 

SY 18-19 27.36% 
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Number of applications over time 

 
 

School Year # Applications 

in the school 

year  

# Applications 

for Sept cohort 

only 

# Students 

Enrolled in 

School Year 

SY 15-16 257 135 198 

SY 16-17 217 119 192 

SY 17-18 246 106 201 

SY 18-19 (only September 2018 

and some of Jan cohort) 

177 128 149 (107 in 

September) 

 

 

Staff Survey 

 

 
 

 

Number of high risk students at BDEA and in the District over time (BPS Warehouse) 
 

 

School Year % High-Risk for Off-Track: 

BDEA 

% High-Risk for Off-Track: BPS 

SY 18-19 87% 40% 

SY 17-18 75% 30% 



 40 

SY 16-17 88% 44% 

SY 15-16 87% 52% 

SY 14-15 88% 54% 

SY 13-14 88% 42% 

 

 

 

 

 

 

 

 

Application -- how families hear about BDEA 
 

 

How did you hear about BDEA? # Applicants % of Applicants 

Friend 465 40.83% 

School Counselor 404 35.47% 

Teacher 222 19.49% 

Relative 222 19.49% 

Internet Search 177 15.54% 

Re-Engagement Center 137 12.03% 

Social Worker 108 9.48% 

Probation Officer 15 1.32% 

Health Worker 13 1.14% 

 

 

How long did it take BDEA graduates to graduate from the school? 

 
 

Length of Time at BDEA before 

Graduating 

# of Graduates % of Graduates 

0-2.5 years 592 63.32% 

2.5 -5 years 326 34.87% 

5+ years 17 1.82% 
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BDEA 2.0 Pilot Attendance Data 

 
During SY 18-19, students in the pilot have attended 11% more on average than students at BDEA.  

 

The students who are in the pilot during this school and were at BDEA during the last school year have attended 

15% more classes on average this year than they did last year. 

 

 

BDEA 2.0 Interview Notes 

 
Common Themes: 

★ A sense of community 

★ Teachers who care -- students can feel the love and work 

★ Staff who can relate to them 

★ Enjoy staying with the same group all day 

★ Students feel like they can focus in the pilot 

 

Is there one person in the pilot that you consider a close friend? Did you meet that person in school? 

○ Yes but I met them someplace else but we became closer because of the pilot. Also close to staff like Mr. 

X 

○ Met students I can rely on. They are here when I need them. I didn’t have that a different school.  

○ Yes -- teachers, staff, and students. We’ve built trust. It’s easier to get close to people in this program.   

○ Yes -- probably the whole staff and one student but I knew him before the pilot. We get close because 

we’re all in the same class together. There are fewer students.  

○ Yes. I didn’t meet them in the pilot but we became closer here. We are with each other all day so it’s easy 

to get close.  

○ It’s hard for me personally to feel close to people but I’m cool with everyone. When it comes to trust, I 

have trust issues. But, no one is a stranger and I think we’re all connected. I see everyone here like a 

family. Our connection makes me want to go to school more often.  

○ Yes. Both staff and students. We can have open conversations. We can trust each other. The pilot helped 

me feel this way. We see the same people every day and are not moving from class to class.  

○ Yes. Ms. Y. I have friends at the pilot too. We met at the pilot. It’s good that we can stay with the same 

group.  

○ Yes. Staff and students. We’ve gotten closer at the pilot because we can connect over having the same 

hobbies. 

○ Yes. Mr. X. He’s been through the stuff we’ve been through. He gives us advice we can use. He’s my 

dude. No students. 

 

Is there anyone you call in the pilot when you are having a bad day? 

○ No one. Have a friend who is a support outside of the pilot.  

○ No. People at the pilot encourage me to come to school but words don’t really mean anything. A few 

people here care but at my last school, no one cared.  

○ Yes. They make it comfortable. I call to support people, too. We call each other about attendance. 

○ I reach out to Ms. Z. 

○ Yes. I reach out the teachers and students.   

○ Depends on how bad my day is. I feel connected to Mr. Y in the other building.  

○ I can but I won’t do it. I have other people I’m closer to. 
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○ I never reach out to people but if I did, I would call Ms. X. No one else here. No one else outside of here.  

○ Yes. For sure. They encourage me to come to school too.  

○ Yes. Anyone in the program really. All the teachers are helpful. Classmates too. They support you when 

you’re having a tough day. Like they’ll give you a pat on the back. I haven’t had that anyplace else. Just 

my family. At BDEA, everyone was just focused on themselves.  

 

If the pilot went away tomorrow how would you feel? 

○ Worried about finding another school. Otherwise, I would go with the flow. 

○ Not sure  

○ Bad. It’s a good school. Project-based, comfortable. I like the two classes. I prefer it over a traditional 

school.  

○ Sad. I can work in this environment. At other schools, it is loud. Here it is quiet and I have my own space. 

Classes are good too. It’s easy to get work done. I wouldn’t change anything.  

○ In between. If I went back to BDEA, I would notice a difference and it would be kind of bad. But I would 

deal with it. I would like to stay here. It’s easier here. I don’t have to move around. I don’t get distracted 

as easily and can stay focused on my work. 

○ It would feel like falling off a cliff. Like what was all of this for? It would feel like we were wasting our 

time building something and now we have to go back to what we were doing before.  

○ Bad. I’ be disappointed. We took all this time to build relationships and then it goes away. I had a role in 

building the pilot because I give my feedback and people listen.  

○ Meh. Programs end all the time. But I don’t want it to end. It’s a good program. 

○ Heated. I don’t want to go back to BDEA. This is a better setting. I’m more focused here. I can get more 

done. It’s loud at BDEA.  

○ I would feel lost. I’ve only been here a couple of months but they helped me a lot. They’ve changed 

my life. It would mess up what I have going right now.  

○ I would feel bad because we have built friendships and if we lose it all, I wouldn’t be happy. 

 

 

What is something positive about the program?  

○ A lot of team meetings. We come together and discuss issues. People make announcements. We hear 

about important things and all get on the same page. I like that this school is smaller and less wild, and it’s 

more organized. I don’t like staying in the same class all day and sitting. Want things to be more active. 

I’m looking forward to the internships.  

○ Not really. I like the hours and I can work with them.  

○ When there are bad things, the staff try to make them positive. For example, if people are fighting, the 

staff will make them resolve the issue by talking about it. The only thing I would change is making it a 

school for boys and girls.  

○ Everyone gets work done at their own pace. We all respect each other. We all do what we can.  

○ The staff tries to keep you on track. They see good things in you. Even if you don't’ want to do it, they get 

you to do it so you can graduate. The personalize to your needs and likes.  

○ BDEA is already different from normal schools and this is different from BDEA. So it’s really different. It 

preps you for a career and helps you get there. I find it interesting and think the teaching is different too. 

Like now we are doing a project on stress and I was able to bring my Playstation in to do an experiment. 

Other places don’t let you do stuff like that. I find it engaging.  

○ The community building and freedom. It’s not as strict as other schools. If I want to change something, I 

can talk to someone about it. I can give feedback and people will respond well. 
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○ I’m doing better than before coming here. They try to make it a community.  

○ It’s a wonderful program. We’re one. We’re a community. It lets me know that staff here care. That they 

want to see me succeed.  

○ Internships. The work is easy. Always on top of us. They give us good feedback. Teachers are reliable 

and they’re here every day. It’s not just a job for them. They really love us.  

 

What do you like about the staff? 

 

○ They are all helpful.  

○ They all give good advice 

○ They all play a part in helping us succeed.  

 

Teacher One 

○ He has a lot to say. He’s wise. He knows how to respond when asked questions. 

○ He encourages learning. 

○ He’s outgoing. 

○ He cares about me. Even if I miss days. He checks up on me.  

○ Cool. Connected with him on music. He’s unique in his own way. Can’t compare him to anyone else.  

○ Good teacher. Helps everyone learn. Makes sure no one is left behind.  

○ He’s cool -- chill  

○ He’s a cool dude.  

○ Helped me a lot when I lost my friend. He also lost a friend. He understands. Is always there for you. 

Good dude.  

 

Teacher 2 

○ She gives people respect. 

○ She’s helpful  

○ She’s passionate.  

○ Whatever I’m going through, I can talk to her about it. She’s accepting.  

○ She’s nice. She shows respect and is smart in her way of teaching. 

○ She helps people catch up on work by working with them one-on-one 

○ She’s a tough cookie putting up with me. I’m a handful.  

○ She’s a good teacher. When we need help, she’s there -- never takes more than a second.  

○ She is patient and she is chill. 

○ She’s really smart and helps me with projects when I need it.  

Teacher 3 

○ He’s always pushing people to do something more. Sometimes people have messed up priorities.  

○ He cares 

○ He’s passionate.  

○ He’s a great teacher.  

○ He’s strict. Wants the best for you and puts in a lot of effort.  

○ He’s good at giving advice 

○ He’s cool. I have respect for him.  

○ He’s annoying but it’s because he wants me to succeed. Always on my back.  

 

CFC 1 

○ We can relate to him. He tells us about his past and I can connect with him about stuff other than school.  
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○ Laid back but serious.  

○ He’s always asking me why I’m not in school and how he can help me.  

○ He wants his students to have different experiences. He wants them to see things like colleges and 

cities. He just wants us to be out in the world.  

○ He’s good at giving advice  

○ Strong character. The leader. I feel his presence.  

○ That’s my guy. We really connect with each other.  

○ He gives us respect and he treats us like we like we aren’t kids. He always gives us advice and he can 

relate to what we’re going through by telling us stories about his life. He has been through a lot of 

the same things that we are going through and he gives us the better path to go down. 

○ I can relate to him and he gives me good advice. Helps me figure out how I can deal with ups and 

downs.  

 

CFC 2 

○ She’s a person you can talk to one-on-one and nothing will get out. I can trust her.  

○ Laid back but serious.  

○ I feel like she cares about me and wants me to succeed.  

○ She’s like an aunt to me. She’s funny and always there for me. She’ll tell me when something is not 

right.  

○ She’s good at talking to people when they’re feeling bad  

○ “LOL” - she’ll know what that means 

○ She is very cool. We disagree sometimes but she gives great advice 

○ She makes us feel welcome in a way. She builds a bond with some students and checks up on us. 

○ She texts me every day. She tells me to come to school and I’m here every day because of her.  

○ She is always there. She gives good advice. She is a mother and she always gives motherly love. She 

pays attention to everybody and I noticed that she doesn’t have a favorite student. 

 

Staff 1 

○ She can explain when I’m graduating. She’ll work with me to identify strategies for graduating. 

○ She’s direct. Tells you how it is.  

○ I don’t talk to her a lot but she gives you a vibe. She wants you to succeed in life and wants you to get out. 

Really cares. She pushes you. She makes sure everyone is on. If you’re having a bad day, she tries to help 

you feel better.  

○ She’s nice. She’s like the mother of the group.  

○ She’s supportive.  

○ I love Ms. Level. She fought for me to get into the pilot. She’s always asking me how I’m doing.  

 

CFC 3 

○ He’s funny.  

○ He’s cool peoples. 

○ Really cool people. He makes sure we’re all ok. Where the minds at. He gives me good advice and 

checks in on me. He notices when you’re not doing well and talks to you. He talked to me when I 

was having a hard time and made me feel like I wasn’t alone. Before that, I always felt like I was 

alone. 

○ He’s a good listener 

○ He’s supportive 
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○ He’s funny. Really funny dude.  

 

Staff 2 

○ He pushes you to do things. He will help you.  

○ He has a lot of knowledge.  

○ He’s cool peoples. 

○ He’s funny. Always talking about NY. I like his glasses. He helped me with my project and is really 

helpful with research stuff.  

○ He’s good at helping me with my work 

○ I like him. He keeps me on track and helps me.  

 

Staff 3 

 

● She’s straightforward. Doesn't’ mess around. If you need to hear something, she’ll tell you straight. She 

helped me get an internship. It’s a great opportunity. I am very grateful to her.  

● All about the job to her. She tries to make us do better in life. No playing with her 

● She’s too professional 

 


